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“I've come to a frightening conclusion that | am the decisive element in
the classroom. It's my personal approach that creates the climate. It's
my daily mood that makes the weather. As a teacher, | possess a
tremendous power to make a child’s life miserable or joyous. | can be a
tool of torture or an instrument of inspiration. | can humiliate or heal. In
all situations, it is my response that decides whether a crisis will be

escalated or de-escalated and a child humanised or dehumanised.”

(Haim Ginott)



The Leigh Academy Ethos

The Leigh Academy inspires the next generation to be resilient and respectful
learners who are successful and strive for academic excellence by:

° all to become compassionate and active members of our global
community

e Building effective partnerships through intercultural and social interactions

e Ensuring consistent approaches to develop lifelong learners

In order to support teaching and learning and ensure that all staff are equipped to
ensure our students make good progress, this booklet will help ensure our

expectations of classroom practice are consistent and that teachers and support staff
are challenged and supported to continue to deliver high quality lessons.

Expectations for every lesson
WE ARE WHAT
WE REPEATEDLY

DO.

EXCELLENCE, THEN, IS
NOT AN ACT, BUT A

HABIT.

~Aristotle

DR ICE
Deepening Thinking
Role modelling
Impact on learning
Challenge
Engagement



D - Deepening Thinking

e Differentiation (including HAS)
e Questioning
e AFL

R - Role modelling

Clear and consistent classroom routines
Well planned and paced lessons

Literacy and Numeracy across the curriculum
Model success criteria

| - Impact on Learning

e Activities to meet success criteria

e Activities link directly to what is to follow

e DIRT time to allow student reflection

e Students must show progress in their learning

C - Challenge

Students from all starting points must be suitably challenged
Students are achieving at or above their target grade
Differentiation by outcome/resource/task/support

HAS students given opportunity for greater level of challenge
Thinking Hard strategies

E - Engagement

e All students must be engaged

e Silence does not always mean engagement

e Activities should be challenging, interesting, innovative, thought provoking and
exciting



1. Role Modelling
Clear and Consistent Classroom Routines
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You as the teacher set the atmosphere and tone of your classroom, having simple,
effective routines that you stick to every lesson will ensure that students know what

to expect and respond accordingly. Every lesson you should:
Wait at the door to greet students as they enter your classroom

Ensure students enter in an orderly fashion showing respect for each other, you and
the environment

Have a routine for distributing exercise/textbooks.
Be clear and consistent about how students contribute to your lesson.

Be clear about students having equipment they will need on their table ready at the
start of the lesson - pen, pencil case, iPad, reward card.

If students are late, acknowledge their entry and deal with consequences at the end
of the lesson.

Follow the Rewards and Consequences policy consistently.

Ensure students exit the classroom in an orderly and respectful manner.

Presentation

Student’s work should be well represented at all times and books and folders should
be free of graffiti. Please insist on and reinforce the need for each piece of work:

e |s written in blue or black ink and that DIRT is in purple

e Has the date and title underlined

e Draw a line at the end of a piece or section or work, to make it clear when a
new lesson/topic begins

The displays and environment in your classroom sets the tone learning and your
expectations of the students and their behaviour.

All displays should be maintained to high levels and replaced at least every two



modules.

An effectively organised and well presented classroom will:

Be well organised, clean and tidy. When someone walks in their eyes should
be caught by engaging spaces and learning on display

Have surfaces that are clear unless used for displays or storage of resources
Have no piles of paper etc and exercise books stored securely

Have tables that are arranged so that pupils can learn collaboratively and can
access the board/projector screen

Have clear pathways so that students and staff can circulate easily

Each classroom should display:

The Leigh Academy vision
Standards and Expectations
Blooms Skills

The 5Rs

Safeguarding help posters

A designated area for tutor group information and notices

Wall displays should:

Be well presented and attractive to look at, with no torn edges, graffiti, missing
sections or handwritten notes.

Reflect the subjects being taught in the classroom
Showcase student’s work

Support learning and progress and encourage students to develop wider
knowledge

Reinforce high expectations and standards of work and progress



T&L Toolkit, Markbook, Seating Plans and Lesson Planning

"He who £ails to Plan (s
Planning to fail"

- Sit Winston Churchill

At the start of the Academic year you will have a database shared with you that
contains all of your class lists along with their group data and SEN information. This
database will be updated each week with any group changes. It is your responsibility
as classroom teacher to go via your DoL and the data team with any movement of
students from one group to another.

Teaching & Learning Toolkit

The Teaching & Learning Toolkit is an intranet page where you can access
everything to do with Teaching and Learning. This includes:

Professional Development Calendar
Professional Development Pathways Options
Seating Plan proforma

Online Markbook proforma

Sharing Best Practice folders

Online Markbook

An online markbook has been set up for
you for each class that you teach. For
every piece of work that is done either in """
class or for homework, you should record
the marks in the markbook to help show

progress. The third tab of each class - &V
markbook shows a graph in which youcan
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compare a student to the average marks of
the rest of the group. All of your markbooks
are available in a folder which will be
shared with you.




Responsibility for Teaching & Learning

It is the responsibility of every teacher to ensure they have:

Up to date seating plans following the standard template and containing all

SEN/group information
Relevant student IEPs

Up to date online markbook for each class
Up to date intervention sheet
Up to date summary of module plans for each class you teach

Marking and feedback timetable to ensure you are planning for the 2 weekly

marking and feedback expectations for all classes

The originals of these documents should be available in the Toolkit and there will be
hard copies of them in Brunel Admin

Seating Plans

For each class you teach you should have a seating plan that includes all
SEN/Group information and follows the Leigh seating plan format as seen below.

Leigh Academy Seating Plan
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Google Classroom

Ideally for each class you teach you will create a Google classroom, this will allow
you to share resources, and showcase student work and their conTributions. Itis an
ideal way to track progression over time and will allow parents and careers to see
classroom resources and tasks you have set. When planning lessons you should
take account of all students starting points and ensure that your learning outcomes
and resources support all students to make good progress. The five minute lesson
plan allows you to provide an outline for the learning and ensures that you are
meeting The Leigh teaching and learning ‘every lesson expectations’.

2. Differentiated Learning Outcomes

In order to support students to take responsibility for their own learning, they need to
know what they are expected to learn, what possible skills they may need and how
they can achieve it.

Every lesson should work on the basis of 1 learning objective and 3 learning
outcomes. The objective and outcomes should be agreed with the students
immediately after the starter.

The Learning Objective - This sets the big picture and outlines what the learning will
be about.

The Learning Outcomes - This is the success criteria of a lesson and must always be
linked to levels/grades. Effective outcomes identify a short term, measurable step
within a designated period of time that is moving towards achieving a long term goal.

The outcomes should be written in a student friendly way and be measurable by
assessment criteria. They are skills based not task based. They will start with ‘I will
be able to .....

Blooms taxonomy must be used within each learning outcome with higher order
thinking skills apparent as the difficulty of the outcomes increased.

Use the chart below to structure your outcomes.
Learning outcomes should be referred back to and reviewed throughout and at the

end of the lesson as a means to assess progress and allow students to reflect on
what they have achieved.



Structuring your learning outcomes using Bloom’s Taxonomy

Application (Using learning in a new way)
| will be able to... use, apply, construct, modify, change, solve, predict, demonstrate,
instruct, compute, use, perform, implement, employ.

+——————— LOW LEVEL THINKING SKILLS

HIGH LEVEL THINKING SKILLS

Comprehension
To show understanding finding in-
formation from the text. Demonstrating
basic understanding of facts and ideas.

Recall /regurgitate facts without

understanding. Exhibits previously
learned material by recalling facts,
terms, basic concepts and answers.

Application
To use in a new situation. Solving
problems by applying acquired knowl-
edge, facts, techniques and rulesin a
different way.

R ey worcs: Key words:
Choose Observe Show Ask Extend Outline Act Employ Practice
Copy Omit Spell Cite Generalise  Predict Administer  Experiment  Relate
Define Quote State Classify Giveexam-  Purpose Apply with Represent
Duplicate  Read Tell Compare  ples Relate Associate  Group Select
Find Recall Trace Contrast llustrate Rephrase  Build Identify Show
How Recite What Demeon: illustrate Report Calculate lllustrate Simulate
Identify Recognise  When strate Indicate Restate Categorise  Interpret  Solve
Label Record Where Discuss Infer Review Choose Interview  Summarise
List Relate Which Estimate Interpret  Show Classify Link Teach
Listen Remember  Who Explain Match Summarise  Connect Makeuseof  Transfer
Locate Repeat Why Express Observe Translate Construct Manipulate  Translate
Match Reproduce  Write Correlation  Model
Memorise  Retell Demonstrate  Organise
Name Select Develop Perform
Dramatise  Plan

_ _ Actions: Outcomes: Actions: Outcomes:
Describing Definition i Collection Carrying out Demonstration
Finding Fact Comparing Examples Executing Diary
Identifying Label ifyi i
Listing List Explaining Label Using Interview
Locating Quiz Inferring List Journal
Naming Repreduction Interpreting Outline performance
Recognising Test Paraphrasing. Quiz Presentation
Retrieving Workbook Summarising Show and tell Sculpture

Worksheet summary Simulation

Questions: Questions:

Canyou list three ...? Can you explain what is happening ... what  How would you use...?
Can you recall .2 is meant What examples can you find to .7
Canyou select ...? How would you classify the type of How would you solve using what
How did happen? How would you compare ..?contrast you have learned ...?
How s .2 How would you rephrase the meaning .7 How would you organise to

How would you describe ...?
How would you explain
How would you show ..

How would you summarise .2
What can you say about ...2
What facts or ideas show .7

Whats .7 ‘What is the main idea o

When did ..> Which is the best answer .

When did happen? Which statements support ...?
Whereis...? Wil you state or interpret in your own
‘Which one words ...?

Who was ..

Who were the main ...

Why did .7

Bloom’s Taxonomy: Teacher Planning Kit

show ...

How would you show your understanding
of .7

‘What approach would you use to...?

How would you apply what you learned ta
develop .7

What other way would you plan to ...?
What would result if ..>

Can you make use of the facts 0 ...?
What elements would you choose to
change ...?

What facts would you select to show ...7
‘What questions would you ask in an inter-
view with ..?

To examine in detgil. Examining

and breaking information into parts by
identifying motives or causes; making
inferences and finding evidence to sup-

To change or create into some-

thing new. Compiling information to-
gether in a different way by combining
elements in a new pattern or proposing

port generalisations. alternative solutions.

Analyse Examine Prioritize Adapt Estimate Plan
Appraise Find Question Addto Experiment  Predict
Arrange Focus Rank Build Extend Produce
Assumption  Function Reason Change Formulate  Propose
greakdown  Group Relation- Choase Happen Reframe
Categorise  Highlight ships Combine Hypothesise  Revise
Causeand  In-depth Reorganise  Compile Imagine ewrite
effect discussion  Research Compose  Improve Simplify
Choose Inference  See Construct  Innovate Solve
Classify Inspect Select Convert Integrate Speculate
Differences  Investigate  Separate Create Invent Substitute
Discover Isolate Similar to Delete Make up uppose
Discriminate  List Simplify Design Maximise  Tabulate
Dissect Motive Survey Develop Minimise  Test
Distinction  Omit Take partin  Devise Model Theorise
Distinguish  Order Test for Disover Modify Think
Divide Organise Theme Discuss Original Transform
Establish Pointout  Comparing  Elaborate Visualise

Attributing Abstract Constructing
Deconstructing Chart Designing
Integrating Cheeklist Devising Media product
Organising Database Inventing New game
Outlining Graph Making Painting
Structuring Mobile Planning Plan
Report Producing Project
Spread sheet Song
Survey Story

What are the parts or features of .7 What changes would you make to solve...?
How is related to How would you improve .7

Why do you think ...? What would happen
What is the them Can you elaborate on the reason...?
What motive is there ..? Can you propose an alternative...?
Can you list the parts . Can you invent...?

What inference can you make .2 How would you adapt tocreatea
What conclusions can you draw ...? different...?

How would you classify ...? How could you change (madify) the plot
How would you categorise ...? (plan)...?

What could be done to minimise
(maximise)...?

What way would you design...?
Suppose you could ‘what would
you do...?

How would you test..?

Can you formulate a theory for...?

Can you predict the outcome if.
How would you estimate the results for...?
What facts can you compile.

Can you construct a model that would
change...?

Can you think of an original way for the ...?

Can you identify the difference parts ...?
What evidence can you find ...?

What is the relationship between ...?
Can you make a distinction between ...?
What is the function of ...?

What ideas justify .7

To justify. Presenting and defend-

ing opinions by making judgements
about information, validity of ideas or
quality of work based on a set of crite-
ria.

Agree Disprove Measure
Appraise Dispute Opinion
Argue Effective Perceive
Assess Estimate Persuade
Award Evaluate Prioritise
Bad Explain Prove
Choose Givereasons  Rate
Compare Good Recommend
Conclude Grade Rule on
Consider Howdowe  Select
Cenvince know? Suppert
Criteria Importance  Test
Criticise Infer Useful
Debate Influence Validate
Decide Interpret Value
Deduct Judge Why
Defend Justify
Determine ~ Mark
Attributing Abstract
Checking Chart
Deconstructing Checklist
Integrating Database
Organising Graph
Outlining Mabile
Structuring Report

Spread sheet

Survey

Do you agree with the actions/outcomes...?
What is your pinion
How would you prove/disprave...?

Can you assess the value/importance of..?
Would it be better if...2

Why did they (the character) choose...2
What would you recommend...?

How would you rate the...?

What would you cite to defend the ac-
tions...?

How would you evaluate .2

How could you determine...?

What choice would you have made...?
What would you select...?

How would you prioritise...?

What judgement would you make about...?
Based on what you know, how would you
explain...?

What information would you use to sup-
port the view..

How would you justify...?

What data was used to make the conclu-
sion...?







